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ABSTRACT [ 

In order to detsriine what Central IBCi Cciiunity 
College can do to reduce student dropout rates, a series of 
questionnaires vas developed and SRS inforiation systei data were 
analyzed for fall 1975. One questionnaire collected inforiation fros 
faculty on student attrition through the first eight veeks of the 
fall 1975 semester to find out vhat kinds of students dropped out, 
and vhen. Tvo questionnaires vere administered to systeiatic samples 
of students and faculty to Jeteriine vhat student services were 
valuable in holding students. A Registrar Deficiency Study provided 
inforiaticn on hov many and vhat types of students dropped out during 
the first veek of classes, vhile SRS data gave "tiie delays 
inforiation on dropouts (coiparisons for several veeks) . The 
complementary insights provided by these various sources of 
information led to the follovinq conclusions: (1) Over 30S of the 
student population can be identified at the end of registration as 
likely dropouts. (2) The highest dropout rate occurs in the first 
veek of class. (3) Instructors are providing ingredients critical to 
helping students succeed. (4) Counselors provide services only on 
request. (5) SRS data are out of touch vith student enrollments from 
the point of registration until grades are assigned. On the basis of 
these conclusions the development of an Early Intervention Bodel is 
recommended. (BHH) 
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INillOlHiniON 



\h\< report tcrminatc-s the Attrition/Retention ^tuJy 
arsM;noil to pinpoint what actions the Central YMC\ Community 
rullejiv* w'an undertake to viecrease mtra-^ and inter-seme>ter 
dropout rat es . 

!he report has four chapters. 

Chapter One details the salient con^^lusions of the study 
ind presents four basic recommendations. 

i:hapter Two lays out the oriiiinal k:oals and objectives 
i\{ the study. 

Chapter Three summarizes the hypotheses used in the study, 
ind presents the disparate data and conclusions generated from 
student record^, a student questionnaire, and a faculty ques- 
t lonna i re • 

('ha[>tcr Four summarires tlie insi\:hrs of Chapter Three in 
I tie !or:iT ^^l i;eneral conclusion^ and recommendations for impro- 
ving, la.-ic information services, tari:etin\i student services* 
and iicveloping an intervention technique. It also outlines sone 
of tht- critiejl 'teps that need to be- undertaken to inpUnent 
the laile Intervention M^del- 

ihe djta {2»nno pages oi computer printouts) from uhich 
ihv rej'tirt has been prep^reu is <tored la the Office of I:i>ti 
lii»i >nal ilesearch of the ("oller.e. 
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Chapter On e 
SUMMARY: CONCLUSIONS AN'D RKCOMMl-NlUT loss 



Conclusions 



Out of the total student population of 4700, some 1500 
(M*) can be identified at the end of registration as 
persons most likely to drop out of college. 



The hishcst dropout rate occurs in the first weeks of 
class in fact, one out of every twelve students regis- 
tered in P'all, 1975 had dropped out by the second week 
of class. 



Teachers and students agree that the majority of instruc- 
tors are providing the ingredients critical to helping 
students succeed: 

a) clear delineation of course activities and 
objectives; 

b) regular feedback to students on their 
individual progress; 

c) individualized instruction, tailored to 
particular students; 

d) academic advising on an ongoing basis, 
if requested. 



Counseling services at Central are basically reactive 
meeting the press of student requests for advice and help. 
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Tho majority of students never see a counselor outside of 
registration times, 

A large part of the population of CVCC can do (has been 
doing) quite well with little or no student services beyond 
registration advising. 

The F-1 visa student has the lowest dropout rate of any 
sub-group in the College. 

There are two definable populations with high dropout 
rates: 

part time real estate and secretarial students; 

full time students taking remedial non-credit courses. 

The SRS information system is presently out of touch with 
student enrollments, from the point when a student regis- 
ters until final grades are put into the system. 

The present SRS Major codes bear little resemblance to 

the programs the students claim they are actually following* 



Recommendations 

Review and revise the SRS data base and report structure 
to provide timely, useful information to the College. 

Implement a simple, direct Rarly Int'^rvent ion Model that 




targets .student service resources at the 51 i who drop out 

early in each semester. The elements of the model are: 

. Identify students at the end of registration. 

♦ Provide teachers with a computerized method of 
advising the student services department of 
potential dropouts. 

. Provide active services fseeking out students) to 
the target population from the first week of class 
until the student is able to operate without the 
services. 

Build a regular process of "dropout population analysis" 
into the ongoing operation of the Office of Institutional 
Research to keep the Early Intervention Model identifica- 
tion process current with the latest student trends. 

4. Articulate the specific amount of student services 

resources fnew and current) that the College will dedicate 
to the Early Intervention Model for Fall, 1976. 
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Chap tor Tui> 
SniDY GOALS AN'h OHJI CTIVI S 

rhc Attrition/Retention study na;* aUays been intended 
as an action project: to iJentily what the College can do to 
reduce student dropout rates (a "dropout" is a student who comcs 
to CYCC and leaves without a clear path to travel for further 
cdmntion or work; an operational definition is given in Appendix 
\l. 

The Goals were to: 
a) hypothesize what services affect dropout rates; 

bi test the hypotheses through a series of question- 
naires and data analysis of SRS information; 

c) gencrat<j specific plans for providing (add, subtract, 
change) mproved academic and non-academic fcla««:- 
rclated and general student s^^rvicesl support acti- 
vities. 

The original time frame of the study was to: present the 
i<K-a^ for change before Christmas, 1975; obtain decisions in 
January, 1976; and implement changes in February, 1976. Due to 
myriad difficulties these time frames became impossible, 
although there was an attempt to implement some changes for 
Spring, 1976 registration. This plan was aborted because it 
was recognised that the necessary rapid information from the 
SRS data base could not be obtained in the first weeks of class. 
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Tite object i ves i on:>t i r Ukt ed a uork plan to achieve the goals. 



A. u^nerart* hynothfStss and necessary de£inatiors throufK 

I'. Collect information Irom I'alK 19"> SRS database 
that would Rive ••time delay** information on drop 
outs (oompnrison< for several weekis), 

i.. Collect from teacher*^ paper record^i of student attrl* 
tion through the first eight necks of the Fall, 197S 
soncstcr to find out what kinds of students dropped, 
and when. 

IK Utilize the Registrar Deficiency Study to ascertain 
how many and what types of <tudcnts droppevl cut 
during the first week of class. 

I . Administer a questionnaire to a. svstenatic sanpie of 
-students around the eighth week of the hal 1 , 1975 
semester to answer service questions generated froai 
the hypothe>es developed under Objective A. 

I. Administer a questionnaire to ^ systematic sample of 
faculty persons to answer service questions genera^ted 
in the hypotheses of Objective A. 

C. Transfer data from SRS files of Hall, li>74; Sprimi, 
1975; and Fall, 1975 to SPSS format and then do sys- 
tematic analyses of "non-return" (those who ha.e left 
CYCC after the semester in question) and ••dropout^* 
students (those who do not return, graduate, or <et 
what they needed from CYCC; cf. Appendix A). 

The Objectives constituted a confluemem of tvidememB tech- 
niqui- for research. The assumption from the start of the study 
w.o that no one of the data sources pursued in the eight objec- 
ri\e< would ho sufficient to test the hypotheses and suftested 
iotu^K> of ;jctiun, hut that a sufficiently clear picture would 
emerge from the compl ementHry insights providefJ by the various 
sourci's of information. 



It w.i<; aHo nssnmea rh.it tin- confluence uimiKI give sufficient 
in^it'.hts to .ivniil any ^ro-> misinterpretation of service effects^ 
of the /.>.'7f ft( » rrji' ;r.%-.t#'»» h * VTiriotv* 
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A. H^p.ahfvos and IK- 1 in 1 1 lon^ 

Ifif iomplftr list 111 hypotheses and definitions arc giv€" 

lu \ii5Hn4lix A. kf-tliii H.I to rheic n^ost Dasic cctrponents, t-e 

ii.n.aht sfatcil that there ai^^e relations between •"non - ret urn* 

in ! '^r •Mtopour" student^ and the followinj: ki;ivi> o: ^^orvices: 

I. Ilclpinu .1 ^tUilrnt decide carlv in thv" vc.ir on a 
^ajor cour^r of studies or academic jno^^ran wc^uK! 
increa*-o the chances for hif- :>uccos<,* IncUulcJ in 
this thesis wa^ the position that if a student cho>*» 
.1 pro):ram early, that student would be successful 
no matter who gare help in the choice, 

h. Specific-objectives teaching (clearly tollm^i: the 
*^tudent what was expected in the way of porfcrnanco 
and what sort of results could be hoped for at the 
end of a course or proj:rawi wouKl contribute to 
succts';ful college work. 

Jacultv avail alii lity |out<ide ot cl^ss^ d»i actual 
use of this avviilahilitv by students would increase 

academic succes*; , 

L Re.uisterinK at "early re^isti^at ion** Aususr for 
the Fall semester; in necenber for the .spring sc»^es- 
terl would enhance chances for success, 

i. Student/counselor contact would enhance success. 

i\ 1 inane lal aids would have either a positive or i 
nciiative impact on ;>tudent success. 

lAternal, uncontrolled influences (especiallv failures^ 
at schools attended previous to Central) \\oulJ neca- 
tively affect student success. Included in this the- 
sis was the position that attendance rt a Chicajje 
Public llijih School contributed nejiatively to success. 

— -t^— 

*sncce<v i- defired i< 'MK^t dr-^nuino ouf - i.e., either 

ret urn I ui; tn central lor fnrthe* \uiy or clearly compl et i n|j" 
tiie task bc);un ar Central. 
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h. Hxternal, personal influences (money and personal 
problems) would contribute negati^rely to success. 

i. Biographical analvsis of student ^^.roups would allow 
the school to target certain groups for more intense 
extrarclassroom academit^and non-academic services. 



All the hypotheses -were meant to accomplish two purposes: 

I. To identify what services the College could provide 
which seemed to enhance student success. 

i. To identify sub-p )pulat ions of the total student 
body for student support services. 



The remaining seven objectives, as actually implemented, 
provide the "confluence of evidences'* that establish the 
validity or non-validity of the various hypotheses. 



I 
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B. Txnw Delay Information from Foil, 1975 SRS Data 

This objective assumed thnt we coulJ follow the intra- 
semester dropout (student who stops yittendin}; classl through 
the SRS data by taking a series of readings over several weeks. 

he hoped to compare the class Lists o£ the s^eventb week of 
the semester with those of the first or second week, to £ind 
out Kh«t kinds of students dropped. 

objective wa^ dismissed after the first scries of 
tests showed that the SRS class lists did not chan\;e. To be 
sure, students wore droppinn out, but this information did not 
^et into the SRS data ba<e. Consequent interviews with data pro- 
cess nu», rejii strat ion, and teacher personnel confirmed that the 
sHS information is almost completely out of touch with the actual 
favts of s;tudent attendance from the end of registration until 
1 1 rial »»rades are »^ubmitted. 

IlcMice the results from Obiective B relate to the use of the 
SKb information ^vstem rather than to intra -se*nester dropouts. 

i^Mic iu-^ ion : Since no one updates information in the SRS 
relative to student attendance, the system provides no useful 
in format ion about student attendance. 

m 




C. Paper Records of Dropouts from Systematic Sample 

The partial records collected and tabulated by the 
rclcascd-time faculty member for the first four weeks of class 
confirmed all the hypotheses from the Kirby study of the pre- 
vious year. The largest drop out occurs during the first week 
of class. 

* 

Final calculations have not been returned in time to be 
included in this report. 
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0. Kcgistraj: Deficieru-y Report 

In \uvvmber, t kejj i st r.'ir of rho Col I ♦j'e requested that 
all Jrarhfrs submit a "doficicncv report" on scanner form* 
during the seventh week of the Fall, liJ^s semester. 

Inlormation on 410 dropouts liroia 140 r1:iss«s was collec- 
ted, ill owing for biases: I) the Real Fstate Division did 
iK't pdriicipato in the study; 2) students with FLL majors were 
under- represented. . 

\ premature tape erasure of some critxcal data, t/pical 
of the problems incurred throughout this Study, made it impos- 
sible for us to ana lyre the information ava.ilable on tape. 
recount this problem in some detail to help the reader under- 
•^tand s«uiie of the recommendations made later in the report.) 

Hie scanner sheets were processed at Triton College and tw 
repoii>> from the SRS system wore produced ("Dean's Report" an4 
"Cotuise Inr ' s Urport"). The reports were of limited use since 
tiirv ueie basicaU'' listings rather than analytical tables. 
'Uice tht-se reports were completed, the file. fro« which the scan- 
n'-r ^licvts was iieiierated, and accordinj; to which the scanner 
sheet ; corild be interpreted, was destroyed. Hence, althouj;h th» 
("nllt.^f possessed a tape of the scanner sheet information, this 
data o«.nld not be jscd for .jny further analysis, because the 
i'l-e iile, iK-eded for i dent i f \'i njj what cUsses the dropout stu 
dent.> WHie froin, .md for recreating the population* of students 
Fiom these ^ame classe^; who had not dropped out, was'no io:w.er 
Hvai lab le. 
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In nidfr In m.ilvH ^tm*' yjyod usv nf the dntu, the information 
h;iil rn be re-kfypunchc.l from a print -out and then wc had to con- 
struct a "comparison" population of students who had been in 
the same classes from the total population of Fall, 19"5 students. 

Thus, this project that should have taken five man hours 
and S75 computer time, cost fifteen man hours, <2S0 computer 
time, and S50 keypunch expense;' all because no one thought to 
retain the basic reference tape that could unlock the data for 
further analysis once the two canned reports (which turned out 
to be useless to all concerned) were completed. 

Takins into account the limitations of the population, 
the final results of the Deficiency Report were quite interes- 
ting. 

{i'ahtioN: The perap.ntage fijuves .7ive>i t>: the ^oZ.\-u:>:? 
.-onc'luaiona are Btvi(ftly relative-/ Be:*.7uer had tr>' 
^'Ti'^^'ite a "oompariaon" popul aKion^ vr yr'?v n.^t able rc' 
v(!.-peate the actual aituation. Hoi.-r the n.^rm J2 7% 
Iropout rate for the entire por>uUttion ie an arr'i^ieial 
"norm," not the adtual dropout rate. There u\:rc Voma^ 
further technical adJustmeKta fo ^leutralijte o.'A«r« bianet 
that are not diacuased in this rcpcrr. ) * 

1. The dropout rate of stjJcnts from the Developmental 
Institute (i.e., students with Major of GED, Pre- 
CoUege, DT) was 68. 5t, compared to the overall 
figure of 42. 7t. 

2. The dropout rate of students taking three and four 
courses was signif icamtly higher than persons takinc 
one, two, or five courses. 

. 3. Those registering in August had significantly lower 
dropout rates than those registering in September. 

4. Blacks had significantly higher dropout rates than 
other races; F- 1 visa students had significantly 
lower. 
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S. Those takiriK no "credit" courses had a very high 

dropout rate f68.St versus 42.71 for the total group). 



(>. Those taking twelve or more "instructional" hours had 
the highest dropout rate of all 73,3t versus 42,7^ 
for the total group. 

7. Having financial aid of some sort (or type of finan- 
cial aid) did not relate to dropout statistics. 



The picture that emerges is fairly definite. Considering 
tho<e students who are taking courses at the 211 West Wacker 
campus (minus the HLl and Real Hstate majors), the greatest in- 
tra-semestcr drop out occurs with the Black students taking re- 
medial courses. And it takes place in the first wej^k of class 
(the Deficiency Report is based on drOp outs in the first week 
of classes) . 
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I., student Questionnaire Analysis 

The student questionnaires were distributed to a systenatic 
sample of classes. Because the Real Fstate Division declined to 
cooperate, this group was missed. Because the questionnaire 
print inK was delayed three weeks, the KLI classes were missed 
I they had already completed their eight -week term). 

Further checking for skews has shown that the question- 
nairis arc biased in the following directions: 

- low on Caucasions; high on Blacks; 

- high on females; low on males; 

- low on students taking one or two courses; hich on 
those taking four and five courses. 

These are quite predictable biases given the lack of Real 
Istate Division and ELI data, 

A further, but less obvious, skew is that the respondents 
to the questionnaire are those who have not dropped out in the 
first seven to ten weeks of class. These are the ones who are 
"making if at Central. 

Iho student questionnaire concerned itself with; 

• frogram (major) Decisions -- when, how, what impor- 
tantf the students place on these decisions, who 
helped the students make the decision, 

, Planning -- what, how, when do the students plan 
their college program, ^ 

, Class Activities: - course activities and objectives 

- progress reports to students 

- attendance policies 
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• -^tuJcn t Percoprion of Class and T eacher progress; 
contacTwith teacher in and out ot clnss . 

• Counsel ing contacts; whether counseling is active 
or passive in seeking out students; whether stuvients 
think they need academic counseling. 

. Admissions and Orientation what contacts students 
have had prior to classes and at start of school year: 
why students pick Central. 

. Previous Academic Experience high schools atten- 
ued; colleges attended; with what success. 

. Personal Responsibilities and Attitudes financial; 
if thinking of quitting, why? 

Thv results of each question, with cross-tabulations for 
^elected sub-populations, are contained in the print-out packet 
(.^(in pages) available in the College's Office of Institutional 
Research . 

Regarding college and career plans, we learned from the 

i|nrst ionnaire that the students: 

. are definite about their immediate career and 
col.lege plans; 

. are much more definite about their college programs 
than SRS records would predict fless than 51 undecided, 
compared to 41.5^ on fRS records for thm gome students) 

. have college program plans that only vaguely resemble 
SRS information possessed bv the school (see Appen^ 
dix H); 

• think that deciding on a college program or major 
early in one's college experience is ''very important" 
f7S.8t.); 

• know what program they will pursue before starting at 
CYCC f70.9"^ were definite; 24.3!. fairlv sure; onlv 
4.8^. undecided) . 
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Rcjianhns hnw cHh-.e pmur.m .uui . .rcor Jpcision^ h.uc- been 
"ii.lf. we le.irncci that tlu- i^nulcnti: 

. roceivpil von- little pro.crj.n counsolinv. their first 
registration at CMX {U:. 1,^,1 no help; " .'(,. 9^, 'ichaiuJd 
ajew^words; IS.l. .nt.r.d into Ji.cu.^.ion nb^^rH^o- 



. wore djvuled m their response n.; to whether more 
academic proRram advising at the start of collece 
would have helped them (55.4^. said ves; ae"', no); 

. made most program decisions themselves, with little 
assistance from others (75.0*^); ^irfie 

. did not discuss majors or programs with focultv (b>,$%); 

. arc divided in how thev choose specific courses eich 
semester (49 5'. decide for themselves, frequen'tlv 

i'u"?cher ?^ outline; 41. 9-; consult with 

a te.ichor;,2.l' consult primarily with friends). 

Reuarding classroom activities, the stndents report that: 

. more than half the teachers fSh.i;) in the cla«;ses 
surveyed tailor course requirements to studenJs' 
individual needs; 

' .ih]o\'''^"','^ °^ f^"'^"^-^ teachers have been 

able to help students with class-related problems 
unce the student asked for assistance- • 

s * 

' ^esuu\'"\f.t''\'"'T'?' '•'^^isnmeiits and report 

rtsult.s back to students in a week or two; 

. most teachers {SO.}!.) give verv clear, written out- 
sem'srer:^^''"' " ^•'•'••'•^ ^iuring't'he 

. most teachers stick to their course pi ans\ (81 . .V') ; 

. a substantial number of teachers {41.5'i) link «;necifi.- 
assignment completion to particular course ?InalgJides; 
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• teachers demand attendance (68.8^ expect students to 
be present at everv session); but more than half the 
students had missed more than two sessions in the 
first eight weeks (13.lt had missed more than tour 
classes | : 

. the median class size (actual class attendance) is 
fewer than 20, with H2.$% reporting class attendance 
not usually over 2S persons. 



Regarding grading, evaluation, and attendance, students 
report that: 

• they understand grades and teacher demands fairly 

well (S6.4I have a very clear idea how they are graded; 
17.81 do not understand; on another question, 39.3) 
were very sure about what is demanded in the course, 
whiJe 16.9t do not know what is demanded); 

. they can predict their grades (S3I), usually on the 
basis of specific projects tied to the grade (26. 9^), 
or on the basis of teacher reputation (4S.3I). 

Regarding their dropout thoughts: 

. only one in four (22.21) thought of dropping the 
course sampled; most of these have stayed because they 
need the course to graduate, stay in a program, or 
keep a job; 

. a majority said that the reasons most likely to make 
them drop the course were personal (59.7**), with 
financial problems heading the list; 

. One out of every four thought they might have to drop 
the course because they were doing poorly, 

KoKJ^rding counseling, American students report that: 

• most (64.5?.) have never received services from coun- 
selors outside of registration (10.5*j. had seen a 
counselor often more than three times in eicht 
weeks); 

• very few go to counselors with personal problems 
(12.ir; reported two or more instances; 12.5^ once; 
58.2::, not at all) • 
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r-orcign Visa students report that: 

. Most (Si).5'») students do not talk to the foreign 
student advisors about non-visa Matters; 

. the foreign student counseling is al«ost totallv 
reactive regarding class performance (91.41 have 
never been called in to talk), or other non-visa Mat- 
ters (90* have never been called in to talk about 
anything but their visa). 

Regarding Admissions and Orientation, students report thy: 

. one out of three (33. 9^ attended orientation; 

. almost half (45. 81) never knew there was an orientation; 

. almost a third (31. St) had contact with someone at 
Central before starting classes at CYCC; 

. fewer than 5*, of the American-born students had 
contact with Set-Go Assessment Center, Seven Nations. 
Set-Go Latino, or Quetzalcoatl . 

Regarding previous high school and college attendance, 
students report that: 

. 66.8", have graduated from high school; 
. 13. S'. have obtained a GED; 
8.3; are still in a pre-college program at CYCC; 

. 85.8*. of those answering the question about high school 
said they went to at least one Chicago public high 
^, school; bl% of these graduated from a 'public hich 

school ; * 

. 25.61 attended college before CYCC (one-fifth of these 
at Kennedy-King, Loop, or Malcolm X); 

• *^r,^'^°?^ attending college before CYCC," the maioritv 
uid well at their previous school (67.3'. had A's B's 
and C's; 32.7'^ had done poorly); "* "* 

. the contributing factors to their decision to 
come to Central were (in descending order): 

- parents and relatives (46.1!,) 

- friends (36.1*,) 
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- high Kchool counselor/teacher (3(H| 

- financial aid package (29.41) 

- never con.'^idcred another school f27.4t) 

- impressed by CYCC recruiter (20. 4t) 

- could not get into any other school 

* knew a teacher at Central they liked (10.8^) 



Regarding personal responsihi 1 i ties , students report that: 

• half fsi.Rl) support thamsclves and at 
least one other person; 

• fewer than half (43.4#) have a joh; 

. students with jobi work the following number of hours 
per week: 

- 13.21 work 1 to 10 hours 

- 40. 01 work 11 to 20 hours 

- 36.21 work 21 to 40 hours 

- 10.51 work over 40 hours per week. 
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I'. laciiltv- Qiic5itionn.iirc 

iho faculty quest ionn . ire was Je.<ij;ncd to pick up informa- 
tion ahout how the faculty view: 
. prograM («ajor) planning 

. rcRistr^tion advisins .uul tocliiucal matters 

. non-rc)>istration ailvising ^ 

. classroom activities and results 

. student preparedness to do the course work 

. InRlish and math placement services 

Due to a numher of delays and miscommunicat ions . only 39 
usable responses were received from 29 different individuals. 
The respondents represent a wide spectrum of courses (minus 
Real hstate) as can be seen from the foUonins table; but the 
responses should be accepted w,th caution, as fewer than SO', 
of the teachers are included. 
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I\G 


■> 


5.1 


ART 


1 


2.U 




HIS 


1 


2.b 


KAIi 


1 






HUM 


1 


2.h 


MIi'l 


I 


:.u 




PTA 


1 


2,6 


HlIS 


> 


5. 1 




MAI 




5.1 


hid 


1 


1 




Rrs ' 




5.1 


i:}iM 


1 








1 


:.(. 


CMS 


1 


1 




soc 


1 


2.h 


fro 


1 


2. 1 




SPA 


1 


2.6 






5.1 




SPE 


1 


2.6 



Not Identified II 2.S.2 



OMiOL 



ERJC ^" 25 : - /r.;-.- 



hi^hlichr^ of Thv faculty answers are: 

lolUcid fur coMtxnuinjT sludeurs not very usetut. 

H.iU time first tun days to i^lk to some stuJiMits 
about more than sehodulnt}«. 

After first two dnvs, time tt» talk to most. 

Do not try to get students to ?ettle on program early. 

Think a minority of students have clear program. 

Have not worked 12-week registration. 

S;iy only minority f4S.8l onlv a few) of students 
understand major codes presently used* 

Consider it their responsibility to keep attendance 
records. 

Hr*ve done some advising outside tines of registra-. 
tion this semester. 

Have helped 11 or more students uith class schedu- 
ling this semester, outside times %^f registration 
advis ing. 

0 

fiive homework at least once everv tso weeki^. 
Give homework at least once a week, 
keturn homework within a week after assignment. 
Return graded quizzes within a week. 

Relate specific assignments to specific course grides. 
Have no idea how reading placement is working. 
Have no idea how math placement is working. 
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C. Results of SRS Data Analysis of Propouts 
From Fall, 1974 and Spring, 197S 

The last hypothesis from Appendix A states that analysis 
of just what kinds of students drop out of CYCC would lead to 
insights into service reco-nmendations. 

To accomplish this task, a 25?. sample of students was 
selected from Fall, 1974 and Spring, 1975 SRS records for con- 
sideration. The analysis reviewed: 

. Resident code (Junior College, DI, ELI, etc.) 

. Major (using a reduced list) 

. Race 

V 

. Age (categorized) 

. Place of residence (zip code) 

. Credit hours 

. Instructional hours (for Fall 74 only) 
. Financial aid received 
Work -study amount received 

. Whether strictly an evening student or combination 
day/evening 

. Month registered 

. Sexf 

• Part time, full time, ELI 

These variables wore also scrutinized controlling for 
race, day, evening, and PT/FT status. 

Finally, the data of the two semesters were compared to 
ascertain inter-semester differences. 
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The results are presented here for: 

2. Spring, 19"S 

3, Comparison nf Fall nnd Spring 

I . Fal 1 , 1974 Dropouts 

The first thing to note i:> that, v^hile 44*i of the students 
did not return to CYCC in Spring. 1975, only 2Si can be clas- 
sified as dropouts. They are concentrated in two segments of 
the colleije population: 

White, part time, real estate students who live in 
the suburbs ^d who registered in September or 
October for one or two courses. 

Black students who are taking mostly non-credit 
remedial courses and who registered' in September 
for more than two non-credit courses and no credit 
courses . 

Interestingly, financial aid and work studv correlate nega- 
tively with dropout status. Tho^e no£ receiving finarical aid ; 
or CIVS monies are more likely to di^op out. This phenomenon, of " 
rour^e, was influenced primarily by the white, part time, real 
e^^tate population. 

fiariy registration reduces a student's chances of dropping 

(Hit. 

2. Spring, li'^S i^ropoiits 

\s uith the lalJ, 19'"4 population, the , non-return rate was 

f 
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higher than the dropout rate (bl.6% compared to 37.41'). 
rho dropouts fall into two identif L^b le popuUt ions : 
white, real estate types 

black males, and, when resident status is Junior 
College. Puerto Ricans who registered in February 
and who are taking remedial non-credit courses. 

An important insight hinted at in vthe F74 data, but very 
clear for S7S, is that the F-1 visa students hav^ a very low 
dropout rate (19,91, compared to an average of 37. 4** for the 
total group). 

Comparison of Fall and Spring 

First, the semesters show several significant differences 
not related in any way to the question of drop outs. 

. There are more persons with an "LAS Unspecified" 
major code and fewer persons with just an "Unspeci- 
fied" in the S75 than in F74 . 

. There are fewer F-1 visa students and more Black*: 
in S75 than in F74. 

« 

. Many more students took advantage of oarlv retjistra- 
tion in S75 than in F74 . ' v - » 

. There arc fewer persons aged 23-34 and more persons 
aged 35-45 in S75 than in'F74. 

. Students received slig'-.tlv more financial aid in srs 
. that) .in F74. 

Regarding resident status (Junior College, DI, ELI, ctc.l, 
number of credit hours attempted, :ip code, day/evening, and 
<QX , there are no differences be,tKcen semester. 



ERJ^ ^4 N*, ' ' • *' v ' ■*»■ 




riie chan^ic in majors is interesting and frustra'tinvi , as 
w» cannot bo sure if the students are different, or persons 
re};isterin« students are pursuing a different approach in S73 
than in 1*74. 

^ \hv dropout populations of Vi compared to STS exhibit 

further differences; 

. More students with Junior College resident status 
dropped out in S75 than in F74. 

. Fewer Caucasians dropped out in S75 than in F'a. 

. A KTcat many more students carry in.n 12 or more 
credit hours dropped out in S7S than in F74. 

. Harly registration was not as related to reducinc 
dropout rates in S75 as it was in F74. 

Ihe data from each individual semester and the two semes- 
ters considered in relation to one another leads us to two cri- 

t I c:i I ctiiic I us ions : 

1) The dropout-prone population can be identified durine 
resistration (Black, remedial, non-credit students). 

-•I The Fall and Spring semesters differ both in the total 
population characteristics and in the dropout popula- 
tion characteristics. 
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chapter Four 

CONFL.UENCE OF EVIDENCES: 
CONCLUSIONS AND RECOMMENDATIONS 



Chapter Three presented a series of disparate facts and 
inferences based on records, student perceptions, and facultv 
jud}»ments. 

In this section we will use these separate parts to form 
n cohesive picture. Since this report is action-oriented, this 
section will be structured around conclusions and recommenda- 
tions rather than descriptions. 

Chapter Four has four sections: 

A. Basic Information: A Condition for Services 

B. TarfeetinR Resources for Service 

C. Support Services: The Basic Program » 

n. The Sequence for Implementing the Intervention Model 
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A. Basic Information: A Condition for ServictfS 

Corne l us ions . 

Rapid, accurate, easily-comprehended information is a 
necessary condition for dropout intervention. We have already 
soon that: 

- dropouts can be identified (with reservations) 
at registration 

- dropouts leave early in the semester 

- current SRS data is out of touch with reality, 
from ▼'cgistration to final grades 

- current SRS reports offer little assistance to 
those seeking to help reduce dropout rates 

We also discovered in the course of the study that much of 
the SRS data is stored in a chaotic wiixtkm^§^th^ruM[ fashion 
that makes it difficult to even find previous semester data. 
We estimate that almost $1,000 was wasted on this stud^ because 
we were gdven incorrect tapes and tapes with missinf^ data. 

fn addition, there seems to be a gap between user desires- 
and actual HDP service. One administrator has been turning in 
the same data and report requests for two years without success. 
Another has had 60\ of his requests for reports unmet in the 
past year. We found that S0% of the variables in a new -finan- 
cial aids data base were unused. 

M 

As one administrator put it, "Despite neu personnel, 
changed computers, new yersions of SRS, and umpteen hours devoted 
to WICHli/NCHEMS, we still have to cancel plans for rapid service 



because wo cannot obtain Mccnr.itc, immodinte data from our compu- 
ter. Very little has improved in the oast five v^arsl" 

Recommondat ions 

\. That the entire SRS data base be re-thought from the 
user perspective: 
11 removing variables for which information cannot 

be obtained; v 
1] changing data input procedures to insert research- 
type information for samples of students during 
non-registration times: 

adding needed variables such as graduation, ♦ 
transcripts sent, etc.; 
n straightening out variable usage; e.g., admissions, 
cumulative credit hours, class status, etc. 

I'.. That the SRS reporting system be reviewed and updated 
to meet user need. 

These two recommendations are needed for the computer 
operations independently of the 1-arly Intervention Model re- 
commended below. 
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R. Targeting Resources for Intervention 



Co ne [ us ions 

The name of the jjaroe is leaininjj to $«rve stud«>nts wiirhout 
increased personnel or materials cost. One of the important 
conclusions of this study is that a large portion of the student 
body can get along (probably has k««n getting along) with prac- 
tically no outside-classroom help. Specifically; 

. F-l visa students have demonstrated that they can 
be quite successful at CYCC with help only on visa 
matters (estimated F75 populatibn 518, 10.91). 

. Real Estate and part time Secretarial students can 
be left to their own devices because, their completion 
or non-completion of courses is so affected bv out- 
side influences beyond the control of CYCC, and be- 
cause dropping out does not represent a significant 
trauma for these persons (estimated F75 pc^pulation 
702^ 14. 7t). 

. A fairly large group of students have reported in the 
student questionnaire that they can plan a program, 
choose classes, and successfully complete courses 
by themselves, once they have a catalog (estimated 
F75 population 1000, 2H, not including previous 
groups) . ' • ■ 

. In this study we have been able to target (with reser- 
vations since semester populations change) a group of 
students whom we can identify from registration data 
who need dropout intervention services (estimated poou- 
lation for F75 1500, 3n). r 

. From previous studies we know that teachers can iden- 
tify, early in the semester, students who will prob- 
ably drop out (estimated population 200, over and 
above the 1500 just mentioned. >',). 

Iffnce we sec that there are some 2220 students (46.5* of 
the total student body)^who need little or no support services, 

a — 



and ISOn who definitely need ^ervic.s li" they are ro 

survive academ ic.i 1 1 v at Central. Tho remainins HiSO l2^«) need 
to be watched to see whether they need services. 



A. 



Recommcndat ions 



That the school commit most of its student service resources 
to the 311 of the students who can be identified as poten- 
tial dropouts at the end of registration and during the 
first throe weeks of class. 

That the College make every effort to economise on services 
to part time Real Fstate and Secretarial students. 

That the College critique what services are currently pro- 
vided for F-l visa students with a vieu to identifying which 
are critical to success and to see if any existing services 
can be curtailed because they do not mell actual student 
needs . 
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(.*. Support Service Program Contents 



Con clusio ns 



Final program specifics will certainly depend on insights 
from Student Services Division as well .is from tup College ad- 
win i «;tra tors , but wc can outline a susgested b«sic approach 
in ^^ufficient detail to give direction to the process. 

U'e hypothesized that: 

. liuHvidualize/i tmnahmi- azt^^-tion v^:, re inrcvr uKr 
t.0 low attrition; this Study supports that teachers 
at CYCC are already providing such attention on 
classs-related matter. 

. E'arlfj dp.f^inion^making about {rolle^fe r» 'gvcma And 
'ntijora pnhanoea onp.'tt (*hancc8 e'iCcci>o. The 
students who are succeeding at Central agree with 
our hypothesis and further add that most' of them 
made these decisions themselves before reaching 
Central. CYCC provided very little help. 

. Kaflu rpgifltpatioK uoull l\ ;;-t.jtci r,- highev rrrcti^ 
tion. The study data agree, but point out that 
early registration for Spring, though more prevalent 
than for Fall, is not as effective for reducing 
attrition. It is logical to assume that earlv' registra 
tion, especially in August, micht be a manifestation 
and not a cause. 

But wc are still on safe ground to suggest that every 
attempt to get students to use earlv registration will 
pay dividends in increased retention. 

. Dropout B {k a r-"-^. The teacher record"? 

and the Registrar Deficiencv Report confirm thi< hy- 
pothesis. One out of every 12 students had dropped 
out of class by the end of September in Fall, 1975. 

. ClsBRVfM-n pi ' -^ies ;;7.'.'f .;V.»po.v;8. And the students 
report that their teachers alreadv provide individua- 
lized attention, frequent tests or homework, feedback, 
and clear directives on what is to happen throughout 
thf semester. Ihe teachers report (confirmed bv "stu- 
dents) that they are strict about attendance. All 
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ol thi«$» itc-ms appear to bo effective and a ircciateJ 
by the student . 



he found that many of the students had never received 
counseling services fccrtainly many did not want such 
services?. At the very least we must conclude that 
the counsel ing and student support services are 
jj^jctive they help students wh9 come looking for 

. Finan.'i.tl ai h Jouli i-vac dpopoUL rat<t>. Howevi»r. 
Kc found very little effect traceable to financial 
aids, either in terms of tvpc of aid. or in amounts. 

Reading all the information again nrings one to the conclu- 
Mon that the most critical time to provide student support 
services ,^ during that very hectic first four weeks of each 
>^emest er . 



Ivec<»mraendat ions 



A. Ifiat teachers be commenJed and reyiforced in their efforts 



to; 



- clearly lay out course activities .ind objectives; 

- regularly evaluate student progress uith quick 
feedback to snuieiits; 

indiv idual 1 re instruction; 

- respond to student requests for help; 

-,take tine to academical Iv advise students throughout 
the semester. 

\o further changes are in ordei in this domain. 

H. ii.at there be invfalle.f conputer i zed svstem for identi- 
fvm; dropout -pione students ;,t the end of registration, 
using biographical and clas^^ data. 
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That tluTi' hf installed a computerized system for teachers 
tn fiaii student «i they think have dropped out in the first 
three weeks of class for immediate student s*rvices. 

That counselors and/or instxuctori be assignttd to a froup 
of studcnVs identified ;is dropout -pron« at the bejinninf 
of each semester, and that they devote a specific percent 
of their work day to this group. 

I hat the counselors and instructors provide the targeted 

students with the traditional services of 

. career decisions 
• program planning 
. class scheduling 

That the assigned counselors /teachers take an active coun- 
seling attitude toward the target group, seeking 'the stu- 
dents out. scheduling follow up, creating an atmosphere 
where the student knows that he/she is in .a program that 
is constantly moving him/her to longer-range planning and 
f«l low up. 

riKit counselors/teachers assigned to the target group uti- 
li^' group orientation activities similar to the ones used 
in the Kennedy-king Trio- funded Center for Student Develop- 
ment . 
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thif Early In? hi v*-itt ion Mndi l is vt-ry simple. The most 
V ri t It .il Hti-ps ;irc: 

1) To identify students en-rly 

2) lo seek students out 

4 

Sl To get students intii an active support program 

rherc is no reason tn believe that counselors sor- 
vmu tho t.irjjct popular ion nocd to adopt anv cxtraonUnary 
tcchninuct unknown to Comraunitv CoilcRC student service person- 
nel for service delivery. The only noticeable change is th.it 
thvy must adopt a very at tive stance toward a lynited group 
oarlv HI the soraestcr, rather than attempt to react tr> the needs 
ot any student who com»s by. 

In the future one would look toward atime when the early, 
avtivf intervention can he more closriv connected to course 
schedulini:, that tartietod srudvMits mijjht be put into a holding 
Hroup with time m sort out their plans before starting class. 
Ihen they would sign up for all/some IJ-week courses to fill 
out a wt J 1 -balanced first semester program. 

The possibility of providing intervention prior to registra- 
tion ha:^ been cotisidered and rejected for three reasons: 

.11 the target population does not show up at the 
college until registration (earlv registration 
persons are not dropour-pronel ; 

hi the basic data that provides identification of 
the tarter group is avail.iblc onlv after students 
have registered; 
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^ I there could bo a ;;rcar dc.il of energy expended 
on students whn never nctuaily register at CYCC. 

The greatest difficulty with providing services im the 
fir?!t three to four weeks ^f a semester is trying to find the 
ra.inpower. Counselors aj-e handling late registration. Teachers 
are husy getting classes starred. The most pragmatic approach 
would be to coordinate such intervention s«rvic«t with l2-i«Mk 



teach inc schedules, paying teachers on a p«r di«m basis for 
needed services until the crunch of late registration has 
passed. \ 
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IK Sequence for Implementing fntcrvention Model 
1. Basic Inform.'it inn onjComputer 

v' 

The model needs r^pid information and reports from the 
SRS system. Without the computer, the process of narrowinj: 
down the original Rrnup and easily obtaining teacher information 
on additional persons cannot be done. 

Working backwards (CPM fashion) from September, 11^4 
rcj^i-tr It ion, one can identify the milestones in the process 
of preparing the SRS svstem: 

Completion Date 

Computer idc nt i fi cat ion 

of Target Population 9/24/7o 

Trial run on program ^"^^ 

Program Development S /:n/''o 

Revision of Data Base 7 >\/':t> 

User Definition of Data fi.i^v ' 

I'lements for Intervention 

and Other Uses ^ f 5i;''e 

Ucciile to ll^f Intervention \ 

Tt'chnii|uc" 4/15/-t. 

Start 4/1 

I-I 'Li * li'. Ll. il" thorc is anv hope of having 

computerized data .^iiffu-ient to create ^ tarj^ct population for 
l-alJ, 1970 registration. if these target dates cannot be.net. 
the apprtj.'ich must he altered. 
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d. Basic Infnrm.if inn Paper Records • 

In yJdition tr. thi computer, then' uiW need to bo .i 
sot of paper records that record the history of services ren- 
dervd, plans made by t}\c student, and follow up needed. This 
IS a fairly simple operation. ft should be completed bv August 
AOth; started .'rf^.s Aujiust 1st. 

^. Allocation of Resources 

Mthouv;h there should be some savings achieved through 
rnnscious tarKCting of services to 1500 or so students, the 
pragmatic approach is to plan on assigning new manpower to the 
project. 

It st-ems reasonable to hire faculty scheduled to teach 
i:-week courses to handle the drop-.uld process of late registra- 
tion on an hourly fee basis. This would allow for flexible 
scheduling to meet the peaks of business, and it would free the 
Vo.uisolors and other sraff to begin the process, of early inter- 
vt-ntion on the target population. 

some plan for resource allocation needs to be approved by 
\pril IS, I5i7h if the basic information operation is to proceed 
on schedule. 



42 




APPONDIX A 

HYPoTHi.sr.s A\'n ni-FixiTioN of DRormrr 

I 
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Intra -semester drop out: - Appears on Deficiency Report as dropping 

in first week 
- Stops coming to class in one of sample 
classes 
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Identification Page _ 

CD (2-5) 



197S acc 

STUDENT ATTITUDES QUESTIOHHAIW 



Daar Student: 

Please fill out the following infoimation and then detach this 
page fro« the rest of the Questionnaire and hand it to your teacher. 
Ignore all nunbers in parentheses ( ); they are used for coaputer 
coding. 



Student Name 



/ / 

Social Security Nuaber Sontn Diy fiar 

(If you cannot recall. Birth Date 

skip this infomation.) 
(6-14) 



Qg35 ^course NuaDer section 

(15-17) (18-20) 121-25) 
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INSTRUCTIONS 



All information you give in this Questionnaire will be 

held in strictest confidence* Your individual answers: 

will not be seen by any instructor at Central; 

•• will not be put into any of your Col lege records 

will not be made available to anyone in the College 
or oufiTde the College* 

Group answers will be the only inforaation used for 
reports designed to help the College serve students better* 

We need your honest , serious answers to these questions 
to help us inprove Central Y College* Please take the tine 
to answer all the questions as best you can* This question* 
naire is to help us help you* 

The aore honest your answers are» the better we can 
serve you* Thank you for your help* 

Almost all the questions have several answers* Please 
circle the item number that best expresses your answer to 
each questions « For example: 

"A;e you a student at Central YMCA College?" 
(T) Yes 2. No 



Dan Coffey 

Study Coordinator 
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STUDENT QUESTIONNAIRE 



© (2-5) 



How definit* are your colloie plans for the next 
three years T 

1. Very definite (I know exactly what I want 
to do). 

2. Fairly definite; I have a teneral plan. 

3. Not definite, but I think I an going forward. 

4. No plans beyond this seaester in school. 

How definite are your job plans for the next five years? 

1. Very definite (I. know exactly what I want 
to do. 

2. Fairly definite; I have a general plan. 

5. Not definite, but I think I aa going forward. 
4. No plans beyond this seaester in school. 

What aajor course of studies are you pursuing? (For 
exaaple. Accounting, Mechanical Engineering, Lii>eral 
Arts, etc.) 



{. ) I have not aa4e up ay Bind yet. 
4. What are your career (long"tera work) goals? 

1. I have not aade up ay aind. 

2. My first choice is to becoae 



3. My second choice is to becoae 



5. How iaportant do you think it is to choose a aajor area 
of study early in college? 

1. Very iaportant. 

2. fairly iaportant. 

3. Of very little iaportance. 

4. Not iaportant at all. 

6. Did the person helping you to register the first tiae 

at Central encourage you to pick a aajoFTieid ot study? 

1. Yes, we discussed it at length. 

2. Yes, we discussed it, but notr at length. 

3. The adviser said we had to put a nuaber on 

the fora, but we did not disoass the 
aatter auch. T 

4. No, we did not discuss it at all. 



2«a 
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Have you seriously discussed your educaticy plans with 
your friends at (entral? 



1. Yes 2. No 

If yes, how strongly did their ideas influence your 
plans? 

1. Very strongly. 

2. Strongly. 

3. Very little. 

4. Not at all. 

Looking back to your first college registration (whether 
at Central- or sone other college) , do you wish a teacher 
or counselor would have encouraged you more to choose 
a najor area of study? Choose the answer that best 
expresses your feelings: 

1. Yes» it would have helped me a lot. 

2. Yes» it would have helped sone^ but I have 

not suffered for not choosing. 

3. No, I had already made up/ my own mind. 

4. No, 1 don^t think choosinUt a major would 

have helped me much. ^ 

When did you decide on the major area of study you 
havD chosen? 

1. I decided before I came to Central. 

2. I decided after arriving at Central; 

3. I have not made a decision yet. ^ / 

/ 

Who helped you most to pick your major ^t^^ of study? 

1. I have not decided on one yet. 

2. Myself. 

3. Parents or family. 

4. Friends in high school or college. 

5. Counselor or teacher in high school. 0 

6. Admissions counselor at a college other^ 

than Central. ^ 

7. Someone from CYCC. Who? 

8. Other: s 



00 
(2) 



0 
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12. 



13. 



14. 



15. 
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Why are you taking courses at Central? (Circle the 
one that best expresses your position.) 

1. To learn English and' then transfer. 
I. To transfer to another college after one or 
two semesters. 

3. To get an AA degree at Centiial and then 

transfer to another college. 

4. To get a job after taking invent courses. 

5. To help ae gee ahead at worK\» \ 

6. To give me a particular skill i need for 

N^ork I a« doing now, 

7. To give a particular skill for a career 

I plan to pursue. 

8. Because I wanted to get a certain certifi- 

cate. 

9. Because I wanted to get a work-study job« 

Do you have any plan (schedule) for what courses 
you want to take each semester? 

1. Yes, I have a very specific schedule. 

2. Yes, I have some general ideas. 

3. No, I have no plans. - 

Before starting classes at Central » did you have any 
contacts with the Admissions counselors or recruiters? 



1. Yes 



I. No 



If yes. do you remember the Admissions office 
person's name? 



1. No 



2. Yes^ the name was: 



Did you discuss your college plans with anyone during 
the last registration? 

1. Yes 2. No 

If yes, with whom? 

1. My advisor in his/her office. 

2. The person who helped me schedule my classes 

during registration. 

3. Other:^ ^ 

Did you discuss your academic major with a faculty 
member or counselor duri'ng this last registration 
(Fall, 197S) at Central? 

1. Yes, we discusse4 it. 

2. We just decided what number to put down. 

3. No, we did not discuss my major; we just 

got my schedule arranged. 

56 (3) 
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16. How do you choose what courses to take each semester? 



1. I decide for myself what I want to take.^ 

2. I take whatever the advisor tells me to 

take during registration. 
3« I work out a plan with a teacher before 
registration and then try to get the 
courses I want. 

4. I work out a plan with my friends. 

5. Other: 

17. Has the teacher of this course made any attempt to 
fit the course to your needs? 

1. Yes 2. No 

If yeSp what has the teacher done? 



18, 



19, 



Have you talked to the instructor of your needs? (That 
is 9 time conflicts » how fast your can go» need for 
tutoring outside of class » etc.). 

1. No 2. Yes 

If yes 9 was the teacher able to help you? 

1. Yes 2. No 

How often do you have a quiz^ test^ or paper due in 
this class? 

1. Every time we meet. 

2. About once a week. 

3. About once every two weeks. 

4. About once a month. 

5. At mid»term only. 

6^ I don't know; we have not had any tests or 
papers so far this semester. 

Do you receive graded homework or tests back in 
this course? 



1. Yes 



2. No 



20. How fast do you usually get graded tests or papers 
back in this class? 

1. We haven't had any. 

2. One day. 

3. One week. 

4. Two weeks. 

5. More than two weeks. 



ERIC 



57 



(4) 



21. 



22. 



23. 



Do you understand hor your instructor is grading 
you for this course? 

1. Yes, very clearly. 

2. Yes, I have a general idea. 

3. I have some ideas, but m not sure. 

4. I don't understand the grading process. 

5. There are no grades for this course. 

Either I pass or I repeat. ^ 

How tough do you think the teacher grades inr this 
course? How would you rate the grading of this 
course compared to others at Central? 

1. Very tough 

2. ^Fairly tough. 

3. Fairly easy. 

4. Very easy. 

Did the teacher give you an outline of the course 
material, in writing, at the beginning of this 
course? 



24. 



1. Yes 



2. No 



Did the teacher of this course explain at the first 
or second session what would happen throughout the 
semester? 



25. 



26. 



1. Yes, very clearly. 

2. Yes, but I did not understand the explana- 

tion.< 

3. No, I don't recall any explanations. 

4. I don't know; I started the course after 

the first classes. 

Do you know exactly what the teacher demands in this 
course to pass? 

1. Yes, very sure. 

2. Yes, fairly sure. 

3. Have some idea. 

4. Not sure at all. 

Is the teacher in this course sticking to his/her 
original outline of what would be done? 

1. Yes 2. No 3. I don't know. 

If no, how has the teacher changed? 



fa 
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27. Did the teacher of this course spell out what you have 
to do to get a B, to get a C, to get a B, an A? 

1. Yes, very clearly. 

2. Yes, fairly clearly. 

3. Yes, iri general teras. 

4. No, not that I know of. 

28. Do you have to coae to class every session to keep 
up with the Material? 

1. Yes, very definitely. 

2. Yes, I think you do? 

3. No, I don't think it nakes such difference. 

4. No, you can definitely keep up without 

coning to every class. 



(si) 



29. Does the instructor require you to cone to every 
class? 

!• Yes, very definitely* 

2. Teacher says we havr to come, but lets us 

skip sone sessions* 
Z. Teacher wants us to cone, but does not 

require that we cone* 
4. Teacher does not seen to care nuch about 

attendance* 

30* Do you think nissing classes in this course ^on^d 
hurt your grade? 

1* Yes, the teacher has nade that clear* 
2* Yes, I think so* 
3* Not sure* 
4* No* 

31* Hov would you rate the attendance requirenents for 
this course compared to other courses at Central? 

1* Much tougher* 

2* A bit tougher* 

3* Somewhat easier* 

4* Much easier* 

32* How nany class sessions have you missed for this 
course? 



1 * None 

2* One 

3* Two to four 

4* Five to six 

S* :>t.ven to ten 

6* Hor than ten 
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33. For this course I think I will get a grade of: 

1. A 

2. B 

3. C 

4. D 

5. F 

6. N 

7. R 

8! I have no idea what grade I will get for 
this course. 

34. If you put a grade down on the previous question, 
how do you know what grade you will get in this 
course? 



(to) 



1. I just guessed. 

2. The teacher has discussed it with Me on 

the basis of the work I have done. 

3. The grade is tied to certain projects or 

work and I know how mich work I will do. 

4. Heresay froM My friends about what grade 

Most students get. 

5. Other: .^^^^ 

35. If you coMplete this course, which of the following 



36. 



37. 



If you coMpiete tnis course, w 
wTliFe the priMary reason wny? 



1. The teacher. 

2. The subject Matter is so interesting. 

3. The course is required for Me to graduate 

or 'transfer. 

4. The course relates to «y work and career 

and I need it. 

l/f you do not coMplete this course, which of the 
following ?nTl be the priMary reason why? 

1. Personal reasons. 
2; Money probleMS. 

3. The fact that I aM not doing well in this 

course. 

4. The subject Matter is just not interesting. 

5. The teacher. 

How Many students usually coMe to class in this 
course? 



1. 
2. 
3. 



I to S. 
6 to 10. 

II to IS. 



4. 16 to 20. 

5. 21 to 25. 

6. 26 or More. 



(42) 
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38. When did you register for this course? 



39. 



1. At early registration (last spring or 

during the suuier). 

2. At the regular registration in Septenber* 
Z. During late registration in SepteiKber« 

If you reiistered at early registration, did you 
spend much tine discussing your overall program 
plans of study with your advisor? 

1. Yes, we talked for some time. 

2. Yes, a very short time. 

3. No, we did not discuss my plans. 

Have you ever talked with the teacher of this 
course outside of class? 



40. 



1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No, not at all. 

Have you ever discussed your major area of studies 
with the teacher of this class? 



{10) 



1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No, we've never discussed my major. 

41. Have you discussed it with any teacher at Central? 

!• Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No. 

42. Have you ever discussed course sche4uling with the 
teacher of this course? 

1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No, weWe never discussed course scheduling, 

43. Has the teacher of this course ever asked to see you 
outside of class about class matters? 



CO 



' 1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No, not at all. 
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44. Have you ever gone to the teacher during office 
hours to discuss problems related to this course? • 

!• Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No. 

Qu€9tion9 4S through 48 are for U.S.A. atucf^ntt only: 

45. Have you ever gone to the 9th floor (counseling 
offices) to discuss personal problems? 

1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No. 

46. Have you discussed any of your personal problems 
with any instructor? 

1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No. 

47. Have you talked with any counselors from the 9th 
floor after completing your registration and 
drop/adds this semester? 

1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No. 

48. Did any of the following groups help you to get 
into college? Circle the number of each one that 
helped you. 

1. Set-Go Assessment Center. 

2. Seven Nations. 

3. Set-Go Latino. 

4. Quetzalcoatl. 

5. None of these groups. 

Que9tionB 49 through 52 are for International Btudenta only* 

49. Have you ever talked to anyone in the foreign student 
advisor's office on matters not related to visa status 
ot visa work permits? 

1. Yes, once. 

2. Yes, two or three times. 

3. Yes, more than three times. 

4. No. 62 
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so. 



SI. 



S2. 



H«ye you ever been called in by a counselor or 
forolgn student advisor to discuss your class 
attendance or performance? 

1. Yes, once> 

2. Yes, aore than once. 

3. No. 

Have you ever gone to a foreign student advisor 

to talk about class attendance or performance? 

1. Yes, once. 

2. Yes, more than once. 

3. No. 

If yes, were you satisfiedL with the outcome of th«. 
meeting? 



1. Yes 



2. No 



Has the foreign student advisor's office ever asked 
you to come in for a visit not reglated to regis- 
tration visa matters? 

1. Yes, once. 

2. Yes, more than once. 

3. No, n6t that I can remember. 



F0r all §tud0nt§: 

S3. Did you attend the student orientation in your 
first semester at Central? 



ERIC 
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1. Yes. 

2. No. I knew about it, but decided not to go. 

3. No, I didn't know there was a student 

orientation. 

4. There was no orientation during my first 

semester. 

S4. What colleges did vou attend before Central? How 

Niny 

Name of College When(Year) Terms 
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55. How well did you do at the colleges /ou attended 
before Central? 

1. Very well; A*s and B*s. 

2. Well enough; B*s and C*s. 

3. Not too well; C's and D*s. 

4. Poorly; I was dropping out or very close 

to dropping out. 

56. Have you ever had to drop a college course for 
acadeaic/Tsasons, at a college other than CYCC ? 

1. Tes 2. No 

If yes, what was the naae of the college? 



57. Rate the inportance of each of the following 
to your decision to come to Central: 

a) Friends: 

1. Very iMportant. 

2. Inportant. 

3. Of little iaportance. 

4. Had no bearing. 

b) High school counselor or teacher: 

1. Very iaportant. 

2. Inportant. 

3. Of little inportance. 

4. Had no bearing. 

c) Parents or relatives: 

1. Very iaportant. 

2. laportant. 

3. Of little iaportance. 

4. Hid no bearing. 

(1) Could not get into any other school: 

1. Very iaportant. 

2. laportant. 

3. Of little iaportance. v 

4. Had no bearing. 

e) The financial aid package was better at 
Central than at other schools: 

1. Very iaportant. 

2. laportant. 

3. Of little iaportance. 

4. Had no bearing. 

O (11) 
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£) I never considered any other schools: 

!• Very important. 

2. Important. 

3. Of little inportance. 

4. Had no bearing. 

g) I was impressed with the GTCC recruiter: 

1. Very important. 

2. Important. 

3. Of little importance. 

4. Had no bearing. 

h) I knew a teacher at Central I liked: ^ 

.1. Very important. 

2. Important. 

3. Of little importance. 

4. Had no bearing. 

i) Otheri; 

1. Very important. 

2. Important. 

3. Of little importance. 

4. Had no bearing. 

5S. Have you graduated from high school? 

1. YeSp with diploma. / 

month year 

2. Yes, with GED. / 

n nth year 

3. No. 

59. If you have not graduated from high school or^ 
gotten a GED» are you now enrolled in a program 
to get a GED? 

1. Yes. 2. No. 

If yes^ when* do you expect to take the GED 

exam: / 

month year 

60. What high schools in the Chicago area have you 
attended: 1. None 

Name Year 
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Indicate what high school you attended last: 



nane 



"cTIy" 



year 



In addition to yourself, you are responsible for 
the financial support of how many people? 

1. No other. 

2. One person. 

3. Two persons. 

4. Three persons. 

5. Four or nore. 

Have you thought of quitting Central this semester? 

1. Yes 2. No 
If yes, why did you think of quitting? 



What has made you stay? 



How many hours a week of paid employment does your 
job involve? 



1. I have no job. 

2. 1*10 hours per week. 

3. 11*20 hours per week. 

4. 21-40 hours per week. 

5. Over 40 hours per week, 



Hi 
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ABOUT THIS QUESTIONNAIRE 



1. Individual instructor infoniation fron this questionnaire 
will be kept stiictly confidential. Only group aggregate 
inforaation will be used in the study analysis. 



2. Please answer the factual' questions from the perspective 
of what actually happtnt ^ even if this differs from the 
way you think things should b*. 



3. There are four parts to Forw A : 
Basit Instructor Information 
Registration Advising Questions 
Non-registration Advising Questions 
— Classroom Procedure Questions 



There are only two parts to Questionnaire Form B (which 
will be ulted when one instructor is given more than one 
questionnaire to fill out): 

— Basic Instructor Information 

Classroom Procedure Questions 



4, Please fill out the Questionnaire right now, put into the 
envelope, seal, and drop it off at the Security Desk. 



5. THANK YOU. Any questions, please call: 

Dan Coffey 728-3333 (day) 

761-3603 (evening) 
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Section 



ATTRIWN/RETENTION STUDY 

V 

/ 'CENTRAL YMCA COMMUNITY COLLEGE 
FACULTY QUESTIONNAIRE 11/75 

FORM B Pages 1,8,9,10,11 



NOTES: 1. Unless instructed to do otherwise, circl-e only one answer, 
E.g., "Are you a CYCC instructor?" 

lA Yes 2. No 



Some questions jnav seem to repeat previous i terns • Thev 
xifi OQI. Please read each item carefully to pick up the 
differences. 

Since the sample has been set up on* the basis of class 
sections, a few faculty members will be asked to fill out 
two questionnaires • Please note that only the questions 
referring to classroom procedures are repeated on tne 
second questionnaire. 

Answer ea^+r^uestlonnaire based on what you are actually 
doing for the class section noted at the top of the first 
page of each questionnaire. 



2. Part time 



years 



Male 



BASIC INFORMATION 

a. Instructox^ status: ^ 1. Fulltime 
b* Number of years teaching at CYCC: 

(Count 1975-76 as year one.) 
c. Sex: 1. Female 

d Yenr of Birth.; 

e. Highest degree achieved: 

1. BS/BA 

2. MS/MA 

3. Ed.U./Pl-D. 

f. Are you still working to complete a degree yourself? 



year 



1. Yes 
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0^) 



0^) 



cl 



Sect! 



on 



NOTES: 1 



ATTRITION/RETENTION STUHY 

CENTRAL YMGA COMMUNITY COLLEGE 
FACULTY QUESTIONNAIRE 11/75 

FO BM A - FULL QUESTIOHKAIRE 

Unless instructed to do. otherwiv^ circle only one answer, 
E.g., "Are you a CYCC instructor?'' 

(l^ Yes 2. No 



2, Some questions asj^ Xfl. repeat previous items. They 
da not* Please read each item carefully to pick up the 
differences. 

3. Since the sample has been set up on the basis of class 

* sections, a few faculty nembers will be asked to fill out 
two questionnaires. Please note that only the questions 
referrinf to classroom procedures are repeaTe? on tne 
second questionnaire. 

Answer each (]uestionn«>ire based on what you are actually 
doing for the class section noted at the top of the first 
page of each^ questionnaire. 



2^ Part time 



years 
2. Male 



BASIC INTORMATION 

a. Instructor status: 1. Fulltime 

b. Number of years teaching at CYCC: 
(Count 1975-76 as year one.) 

c. Sex: 1. Female 

d. Year of Birth: 

e. Highest degree achieved: 

1. BS/BA 

2. MS/MA 

3. Ed. D. /Ph.D. 

f. Are you still working to complete a degree yourself? 

1. Yes"? 2. No 

70 
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Computer 
Codes 



I. REGISTRATION ADVISING QUHSTIONS 

1. Have you ever worked as an academic advisor at one 
of the CYCC registrations? 

1. Yes 2. No 

il ^» directly to Section II of Questionnaire , 

2. Mow useful are the student advisor folders for 
scheduling courses for NEW students? (New Btudent: 
First time at CYCC, whether the person he coming 
from high achool or another college.) 

1. Very useful. 

2. Fairly useful. 

3 . Not very useful . 

4. Not useful at all. 

5. Folders are useful, but seldom available. 

3. How useful are the student advisor folders for 
scheduling courses for CONTINUING students? 

i Continuing Btudent: one who has studied at 
CYCC before.) 

1. Very useful. 

2. Fairly useful. 

3. Not very useful. 

4. Not useful at all. 

5. Folders are useful, but seldom available. 

i< 

4. During the first two days of regular registration, do 
you have time to discuss more than the current semes- 
ter scheduling problems? % 

1. I have never worked during the first two days 
of registration. 

2. Yes, I had time to discuss more with most of 
the students. * t 

3. Yes, I had time to discuss more with some 
student?^. 

4. No, I had^ no ^ime ♦'O do more than schedule 
class for the cuirent semester. 
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During regular registration, AFTER the first two 
days, do you have time to discuss more than the 
current scheduling problems? 

1. I have never worked at regular registration 

after the first two days. 

2. Yes, I had time to discuss more with most of 

the students. 

3. Yes, I had time to discuss more with some 

students. 

4. No, I had no time to do more than schedule 

class for the current semester. 

During any registration, when you have the time, 
what do you actually discuss with FULL TIME stu- 
dents (taking 12 hours or more)? 

(CIPriE ALL THE ANSWERS THAT APPLY .) 

1. Current semester schedule. 

2. Financial aids package the student has. 

3. Transfer plans. 

4. Career choice. 

5. Academic major at Central, 
t). Academic major in general. 

7. Job plans for current semester. 

8. Kinds of teaching student wants. 

Other :^ 

What services, besides scheduling, do FULL TIME 
stuclonts usually need when they register? 



t _ 

^1 



■ev) 
"pa". 



Do you try to get students you advise to settle on an 
academic maior or program early in their career at 
Central? ' 1. Yes 2. No 



Why/why not? 



Do many students you advise during registration come 
to rVCC with a clear idea of what their academic major 
or program of studies is to be? 

1 . Almost all do. 

2. The majority do. 

3. A minority do. 

4. Very few do. 
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How much time (give your best guess) do you usually 
spend during the various registration periods 
helping $tudentB who have not yet aho$en an academic 
ma,iar try to settle on a major or program study plan 

a) During Early Registration: 

!• I have not worked during early registration. 
2. Quite a lot of time (ove^ 15 minutes). 
A fair amount of time (5-15 minutes). 

4. Some time (5 minutes or so). « 

5. No time. 

b) During the first two days of regular registra- 



1. I have net worked during the first two days. 

2. Quite a lot of time (over 15 minutes). 

3. A fair amount of time (5-15 minutes). 

4. Some time (5 minutes or so). 

5. No time. 

c) During regular registration, AFTER the first 
two days : 

1. I have not worked after the first two days. 

2. Quite a lot of time (over 15 minutes). 

3. A fair amount of time (5-15 minutes). 
4* Some time (5 minutes or so). 

5. No time. 

d) During late registration (after classes start): 

1. I have not worked during late registration. 

2. Quite a lot of time (over 15 minutes). 
5. A fair amount of time (5-15 minutes). 

4. Some time (5 minutes or so). 

5. No time. 

e) During the "12-week course" registration period: 

1. I have not worked during this registration. 

2. Quite a lot of time (over 15 minutes). 
5. A fair amount of time (5-15 minutes). 
4. Some time (5 minutes or so). ' 

J. No time. 

How well are the current major (program) codes 
used at CYCC functioning? 

1. Very well; no problems. 

2. Pretty well; just a few problems. 

3. Not very well; many problems. 

4. Not well at all; problems with most of the 
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students I advise. 
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12. Do you understand how the CYCC Major Codes*work? 

1. Yes 

2. Not sure 

3. No 

13. Do students understand the CYCC Major Codes? 

1. Almost all students do. 

2. Most students do. 

3. Only a minority of students do. 

4. Very few students do. 

14. Please rate each of the four registrations from the 
viewpoint: "Is there enough time to do an adequate 
job of advising students?" 

(Note: V9€ your own definition of '^ad^quat^ job.*^) 

a) Early Registration: 

!• I have never worked as an advisor at early 

registration. 
2. There is enough time to give all students 

adequate advising. 
3* Enough time to give most students adequate 

advising . 

4. Enough time to give the minority of students 

adequate advising. 

5. Not enough time to give any students adequate 

advising. 

b) Regular Registration, First Two Days: 

1. I have never worked as an advisor during 

the first two days. 

2. There is enough time to give all students 

adequate advising. 

3. Enough time to give most students adequate 

advising. 

4. Enough time to give the minority of students 

adequate advising. 

5. Noi enouij[h time to give any students adequate 

advising. 

c) Regular Registration, After first Two Days: 

1. I have never worked as an advisor during 

this time. 

2. There is enough time to give all students 

adequate advising. 

3. Enough time to give most students adequate 

advising. 

4. Enough time to give the minority of students 

adequate advising. 

5. Not enouyh timg to give any Students adequate 

advising* 

O (S) 
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d-) Late Registration; After Classes Start: 

' !• I have never worked as an advisor during 

late registration. 
2. There is enough time to give all students 

adequate advising. 
3« Enough time to give most students adequate 

advising. 

4, Enough time to give the minority of students 

adequate advising. 

5. No^ enough time to give any students adequate 

advising. 

e) Special 12-week Course Registration: 

1. I have never worked as an advisor during 

this registration. 

2. There is enough time to give all students 

adequate advising. 

3. Enough tine to give most students adequate 

advising, 

4. Enough time to give the minority of ^students 

adequate advising. 

5. Not enoufh tiag to give any students adequate 

advising . 

15, For various registrations related to Fall 197S 
classes » how many total hours did you work? 

!• Early registration, including last spring: 

hours 

2. Regular registration: hours 

3. Late registration: hours 

4. 12-week Course registration: hours 



II. ACADEMIC ADVISIKG OUTSIDE REGISTRATION 

1, How many students have you advised so far this 
semester regarding their class scheduling , outside 
of the times you were working at a registration? 

1. None 4. 21-30 

2. 1-10 5. 31-50 

3. 11-20 6. More than 50 

2. How many students have you advised (outside of regis- 
tration) so far this semester regarding their acade - 
mic major or program of studies? 

1. None 4. 21-30 

2. 1-10 5. 31-50 

3. 11-20 6. More than SO 

Er|c *75 



How many students (give your best guess) that you 
have advised tnis seaester (scheduling or otherwise) 
outside of registration times |)y|)[fi l. clear 
what their academic major is to be? 

1. None 4. 21-30 

2. 1-10 S. 31-50 

3. 11-20 6. More than 50 

Do YOU think it is important for students coming to 
CYCcTo choose an academic major or program early 
in their college career? 

1. Very important. 

2. Fairly important. 

3. Of little importance. 

4. Not very important at all. 

5. All of the above; it depends- on each student. 
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III. CLASSROOM PROCEDURES 

(Note: ArxBwer for what you do in thia courae emotion 
only. ) 

1. How often do you give specific homework assignments? 

1. Every class. 

2. About once or twice a week. 

3. About once every two weeks. 

4. About once a month. 

5. Hardly eyer. 

6. Never. 

2^ How often do you have tests or quizzes in this class? 

1. Every class. 

2. About once or twice a week. 

3. About once every two weeks. 

4. About once a month. 

5. Hardly ever. 

6. Never. 

3. What percent of the homework is graded (or has written 
comments) and returned to the students before the last 
week of the semester? 

1. 90\ or more. 

2. 50-80t 

3. 25-50t 

4. 5-2St 
Sx None 

4. How quickly do you return graded (or commented on) 
homework assignments? 

Ic At the next class after collecting it. 

2. Within a week after collecting it. 

3. Within two weeks after collecting it. 

4. Within a month after collecting it. 

5. Toward the end of the semester. 

5. How quickly do you return graded tests or quizzes 
done in class? 

1. At the next class. 

2. Within a week. 

3. Within two weeks. 

4. Within a month. 

5. Toward the end of the semester. 
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6. Did you tell the students how much work they would 
have to do to get an A, B,T7 etc.? 

1. Yes, very specifically. 

2. Yes, fairly specifically. 

3. Yes, I Made general statements. 

4. No, I did not. 

5. This course has no grades so I did not have 

anything to tell them. 

7. Did you give this information to the class in 
writing? 

1. Yes 2. No 

8. Do you think the students understood what you were 
telling them about how much work they would have 
to do? 

1. Yes 

2. I 'm not sure 

3. No 

9. Did you relate specific assignments or kinds of work 
to specific grades in this course? 

1. Yes, very specifically. 

2. Yes, fairly specifically. 

3. Yes, I made general statements. 

4. No, I did not. 

5. This course has no grades so I did not have 

anything to tell them. 

10. Did you Rive the information from *9 in writing? 

1. Yes 2. No 

11. Do you think the students understood what you were 
telling them about what assignments related to grades? 

1. Yes 

2. I*m not sure 

3. No 

12. Did you tell the students of this course what skills 
or information they - themselves should possess b y the 
end of this course? 

1. I told them exactly. 

2. I told them fairly specifically. 

3. I gave them some general notions. 

4. No, I did not tell them what skills or know- 

ledge they should possess at the end of 
this course. 
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13. Did you ^ive the students a written outline of what 
was to happen at each class session? 

1. Yes 2. No 

14. What is your attendance policy in this course? 



IS. What do you do when students break this policy? 



16. 



17 



18. 

ly. 

20. 

21. 
22. 

25. 
24. 
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Did you explain your attendance policy at the 
beginning of this course? 

1. Yes p in writing. 

2. Yes, orally but clearly. 

3. Yes, generally. 

4. No. 

Do you consider it your responsibility to keep track 
of the attendance in this course? 



1. No 



2. Yes 



Why; 



According to your most accurate notion, how many 
students were registered for the first week of class'' 

Number: 

According to your most accurate notion, how many 
students are still enrolled in this class? 

Number: 



How many students in this course, do you think, lack 
the skills to do well (get at least a C)? 

Number: 

How many students generally show up for class? 

Number: 



How many students are still probably registered for 
this course but have stopped coming to class? 

Number: 



How many students from this class have you taken time 
to help right before or after the class time? 

Number: ^ 

How many students from this class have you asked to 
come to you outside of class time for advising or 
tutoring? Number: ' 
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25. What is your opinion about how well the CYCC English 
PlaceaenFsxsteM has worked for Pall, 1975? (Choose 
only one option.) 

1. I have no idea : it does not affect my students. 

2. V«>Tv wall : Bost Students are being properly 

placed. 

3. Fairly well : students are generally being 

properly placed. 

4. Poorly : few students are" being properly placed. 

5. I don't know how well students are being 

placed, but I think the system is working 

6. I donHHnow how well students are being 

placed, but I think the systen is working 
poorly . 

26. What is your opinion about how well the Math Place- 
went syste«, provided by the Counseling Department, 
has worked for Fall, 1975? 

1. I have no idea: it does not affect «y students. 

2. Very well : «ost Students are being properly 

placed. 

3. Fairly well : students are generally being 

properly placed. 

4. Poorly : few students are being properly placed. 

5. I don't know how well students are being 

placed, but I think the system is working 
well. ^ . 

6. I doiTt know how well students are being 

placed, but I think the system is working 

27. Wc arc interested in your coinments on: 

1. "What is a drop out at CYCC?" 

2. "Why do students drop out at CYCC?" 



ERIC 



dO 
(11) 



PRrXT-OUT PACKETS* 



» SRS rime \hlay fnmparisons 



\ neficiency Study 



I Student Quest innrt;i ire Results 



] Faculty Questionnaire Results 



\ Itrop Out Urita \nalvsis 



Pers<mnel Signhn! Registration '-orms 



: are available for inspection at: 

Office of Institutional Research 
Central YMCA Community College 
211 W. Wacker 
Chicago, II 60606 
(312) 222-8325 
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